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Suggested Pre-Readings 

 

Chapter 3, “Communication:  The Key to Relationships”, of: Webb, J. T., Gore, J. L., Amend, E. 

R., DeVries, A. R. (2007). A Parent’s Guide to Gifted Children. Scottsdale, AZ: Great Potential 

Press. 

Lavoie, Rick.  (2005).  Social Skill Autopsies:  A Strategy to Promote and Develop Social 

Compentencies.  

http://www.ldonline.org/article/Social_Skill_Autopsies%3A_A_Strategy_to_Promote_and_D

evelop_Social_Competencies  

 Despite the morbid sounding name, this article presents a clear five-step strategy for 

building social skills in kids.  In what ways can parents use this autopsy method to help 

them understand their children’s ideas about their own behavior? 

 Do you think this might be useful in analyzing your interactions with other adults, as 

well?  Can you see benefits to modeling this strategy for your kids? 

Peterson, Rick; Green, Stephen.  (2009).  Families First--  Keys to Successful Family 

Functioning:  Communication.  http://pubs.ext.vt.edu/350/350-092/350-092.html 

 How does being gifted, or having additional exceptionalities change the way families 

communicate? 

 Do you use indirect or unclear communication to try to keep from hurting your child’s 

feelings? 

Lind, Sharon.  Developing a Feeling Vocabulary.  http://www.sengifted.org/archives/articles/developing-

a-feeling-vocabulary  
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Discussion Notes 

Topic Strategies to try 

What kind of communicator are you? (See Food 

for Thought, below)  

 Aggressive 

 Passive-aggressive 

 Passive 

 Assertive 

 

Which communication style, from the Peterson 

article, do you use to send positive feedback, or 

feelings of disappointment? 

 Clear and Direct 

 Clear and Indirect 

 Masked and Direct 

 Masked and Indirect 

 

How do your child’s gifted traits affect 

communication in your family? 

 Constant questioning 

 Wanting control 

 Debating 

 Challenging ideas 

 Wanting independence 

 Intense focus on interest area(s) 

 

How do your child’s additional exceptionalities 

affect communication? 

 Frustration 

 Emotional sensitivity 

 Impulsivity 

 Anger  

 Inability to ‘read’ social cues 

 Intense devotion to ‘screen gadgets’ 

 Black and white thinking 

 Difficulty identifying emotions 

 

Strategies to try 

 Social Skill Autopsies (Lavoie) 

 “I” statements 

 Develop a Feeling Vocabulary 

 Model good communications skills 

 Be clear and direct 

 Avoid sarcasm 

 Resolve conflicts in front of your child 

 Keep communication open and polite 

with spouse/partner/other parent 
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Discussion Questions 

1. What is your style of communication?  Is this the same as your child’s style?   

2. What communication skills are you modeling with the people in your life? 

a. Partner/spouse/co-parent 

b. Teachers 

c. Children 

d. Your own parents and siblings 

e. Colleagues  

3. Think about the communication styles of each person in your family (see Food for 

Thought below)—how do these work together?  In what ways do they produce conflict? 

4. Do you see passive-aggressive behavior in your child?  If so, do you think this stems from 

the struggles he has as a twice-exceptional learner? 

5. The Peterson article on family communication outlines four methods of communicating:  

Clear vs. Masked and Direct vs. Indirect.  How do you use these in your communication 

with your child? 

a. Do you believe that by ‘masking’ the content of your message, you are still 

communicating what your child needs to know? 

b. Is ‘indirect’ communication less hurtful than direct communication, because it 

does not point directly at the child? 

c. Are some cultures more prone to using indirect or masked communication 

because of societal rules?  (e.g. “Minnesota Nice”.) 

6. In chapter 3 in A Parent’s Guide to Gifted Children, Webb et. al. discuss many barriers to 

communication.  How are these intensified by your child’s additional exceptionality? 

a. Misunderstandings, especially of why a child is behaving the way her is 

b. Over-reactions to events because the same problem keeps recurring 

c. Feeling overwhelmed with the negative reactions of others 

d. The child becomes overwhelmingly absorbed in an area of interest 

e. Patterns of avoidance 

f. Impulsivity combined with anger can be a safety issue 

7. What do you think of the Social Skills Autopsy idea?  Can you see ways to apply this in 

your family, school, or work life? 

8. How well developed is your family’s Feeling Vocabulary? 

9. Which strategies from the Webb chapter do you use already?  Which do you want to try? 

a. “I” statements 

b. Emotional temperature  

c. Use reflective listening 

d. Separate the behavior from the child 

e. Try to understand the motivation behind actions, behaviors, words 

f. Monitor your own intense feelings 

g. Use notes, books, and movies to spark a conversation 

h. Avoid untrue or contradictory messages 
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Rules for the Road 

 “I” statements 

o Start your comments, criticisms, worries , and concerns with an “I” statement.  

Instead of “You are driving me crazy!”  try, “I am feeling overwhelmed with your 

noise and movement.  Can you take it outside, please?” 

 Emotional Temperature Readings 

o On a scale from 1 to 10, where 10 is absolute joy and 1 is absolute misery, where 

are you right now? 

o Remember to allow for emotional overexcitabilities (see 

http://www.stthomas.edu/project2excel/files/Overexcitabilitiesfi.pdf for more 

info on Dabrowski’s theory.)  Many gifted children feel things so intensely in the 

moment, they have to work at developing a “thermometer” that is not off the 

scales. 

 Reflective listening 

o “The single most important verbal skill”  http://www.only-effective-

communication-skills.com/reflective-listening.html 

o Reflective listening means rephrasing what your child (spouse, co-worker) is 

saying to you.  For instance; “I forgot my homework for the third time this week, 

and my teacher hates me!”  can be reflected as “Your teacher is upset that you 

forgot your homework.”  “Yes, and I’m going to fail!”  reflected back, “You feel 

that this is affecting your grade.”  “Yes, and I am such a failure!”  turns into, 

“You’re feeling pretty upset about this.”  “There’s nothing I can do!” becomes, 

“You are thinking about what you wish you could do.” 

o Reflective thinking isn’t about offering solutions, but can be a positive tool for 

bouncing back ideas and helping kids hear themselves.  You may be able to put a 

little bit of a positive spin on things, but you can’t be directive with it, because 

they will see right through your attempts!  You can’t turn “There’s nothing I can 

do!” into, “You want to talk with the teacher about the problems you have turning 

in homework on time.”  Let them find their own solutions with minimal guidance 

and total acceptance of their feelings. 

 Counting backward 

o Donna Williams talks about the emotional scale in a different way, with 10 being 

totally stressed out, and 1 being asleep.  When parents are stressed out, children 

pick up on that stress and their own stress escalates.  Donna describes how she 

progressively speaks more calmly and more quietly and then asks the parents 

how they feel.  The parents are surprised to discover that they feel calmer!  

Practice with numbers, then try it with every day speech. 

o “I then tell them I'm going to count backwards from 50 and I want them to 

eventually join in. A start and at 40 I have them join me. We progressively get 

slower and softer at each interval of 5 so at 35, at 30, at 25 etc the pace slows and 

the voice softens.”  http://www.donnawilliams.net/selfcalming.0.html  

http://www.stthomas.edu/project2excel/files/Overexcitabilitiesfi.pdf
http://www.only-effective-communication-skills.com/reflective-listening.html
http://www.only-effective-communication-skills.com/reflective-listening.html
http://www.donnawilliams.net/selfcalming.0.html
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Food for Thought 

Four Styles of Communication 

Aggressive –  

Aggressive communicators threaten, criticize, blame, or attack others in an attempt to exert 

control and maintain a perceived reputation for being powerful and in charge.  Bullies are classic 

aggressive communicators—their goal is to make themselves right, by whatever means 

necessary.  This is a protective mechanism learned by being a victim to other aggressive 

communicators, or in response to being ignored or ridiculed.  Often, the bullied becomes the 

bully.  Sadly, aggressive communicators do not take responsibility for their own actions or learn 

from their mistakes.  Twice-exceptional children may be teased or bullied because of the large 

discrepancies in what they can do, which makes them stand out in a classroom.  They may use 

an acute sense of justice to condone the bullying they do in retaliation. 

Passive-aggressive –  

Passive-aggressive communicators are also victims.  They feel helpless in the face of external 

controls.  Some twice-exceptional children feel helpless in the face of their disability or the 

larger consequences of having a learning disability.  If a twice-exceptional child is teased or 

bullied by others, they may react in a passive-aggressive manner.  Passive, because they feel 

helpless to fix their disability.  Aggressive, because they are angry and resentful at being 

subjected to teasing, bullying, or simply the difficulty of dealing with the disability. 

Passive – 

Passive communicators have low self-esteem, and are unwilling to express their feelings in any 

negative way, even when those feelings are negative.  They may allow feelings to build up until 

they have a ‘last straw’ moment and have an explosive outburst, which leads to more self-

recrimination and guilt over the outburst.  Depression is a hallmark of passive communicators.  

Twice-exceptional children who have ‘flown under the radar’ for both their giftedness and their 

disability may experience feelings of worthlessness and helplessness.  Identifying these children 

is the first step in bolstering their self-esteem. 

Assertive –  

The healthiest form of communication, assertiveness is clear, firm communication of needs.  

Assertive people stand up for themselves and what they believe to be their rights.  Twice-

exceptional children need support, modeling, and opportunities to shine in their areas of 

strength in order to build strong self-esteem.  Communication skills are learned through 

modeling, coaching, role-playing, and the support of important people in our lives—parents, 

siblings, teachers, and other trusted adults.  Twice-exceptional children have many strengths, 

just by virtue of dealing with a learning disability.  Build on and celebrate these strengths! 


