Writing to Learn: Key Principles
• Writing is used to help students learn and work with the subject matter, not to “test” them.
• Writing is simply another medium for learning.
• Writing is a strategy for creating an active classroom with engaged students.
• Theoretically, students end up improving their writing by writing a lot, but the main goal is to improve their learning.
• Writing to learn counts on your expertise as a teacher, not a writer, grammarian, editor, or scholar of composition.

Principles
• Matching learning goals to criteria makes evaluation much faster, clearer, and easier.
• We "see" student writing through the lens of specific criteria; we can change the goals,
change the criteria, and reach different judgments about students' work.
• Consistency of application is crucial: look for the manifestation of your learning goals.

On “Busy Work”: Writing & Engagement
“The relationship between the amount of writing for a course and students' level of engagement--whether engagement is measured by time spent on the course, or the intellectual challenge it presents, or students' self-reported level of interest in it--is stronger than any relationship we found between student engagement and any other course characteristic." (The Harvard Assessment Seminars, Second Report, 25).
All of the above are excerpted from Chris M. Anson and found on the WAC Blackboard Site                               
To get to the Writing across the Curriculum Blackboard site--

Go to the UST homepage
Under Tools, go to Blackboard 
Click on the Community tab
On the right side is the Organization Catalog
Second down is Academic Resources
The last one on the list is Writing Across the Curriculum
Click “Enroll”
Effectively Designed Assignments:
• Provide clear learning goals using active verbs
• Are specific about resources, readings, etc., that should be incorporated
• Provide clear evaluative criteria or expectations/grading standards
• Specify the genre or type of writing
• Specify audience
• Use examples when helpful
• Anticipate potential problems
• Provide practice/support beforehand
• Avoid asking for too much in one assignment (instead, sequence different activities)
• Make clear how preferences/ rules are evaluated
• Provides clear guidelines for methods or processes to be used
• Are engaging and active
• Ties “place” of assignment explicitly to what’s been learned
• Explains terms or concepts students are expected to use (e.g., “analysis”)
• Provides a transparent summary of the assignment
• Are not easily plagiarizable
• Provides sufficient direction on selection, topic, etc., as well as processes
• Offers options for exception/opting out (depending on the assignment)
• Are engaging and motivating
• Are well written and proofread

Collated by Sherry Jordon, from excerpts by Chris M. Anson 	                                                chris_anson@ncsu.edu
